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“Gifted and talented sport at KEGS has given
me amazing opportunities to travel abroad and
present to the International Olympic Academy
in Olympia. | am now a member of the Na-
tional Steering Group for the 2012 London
Olympics” (Peter Hawkings, 2009)

Introduction

The ‘Gifted & Talented’ initiative was first introduced by the
Department for Education and Employment (DfEE) via the
‘Excellence in Cities’ initiative in 1999. It is probably correct
to suggest that teachers have often approached it ‘with some
reluctance because they imagine a lot of extra work for little
reward’ (Bailey & Morley 2006). Williams (2008) recognises
that with the development of ‘personalised learning’ it is likely
that Gifted and Talented (G&T) will continue to feature highly
on the educational agenda. In reality there still does appear
to be considerable confusion over the G&T terms and their
meaning not only within schools but also at department level.
This in turn has contributed to the ‘patchy provision’ high-
lighted by Ofsted (2004). Physical Education and sport has,
with the ‘2012 agenda’ suffered from what many teachers
complain of as ‘initiative overload’ from political sources
(Williams, 2008) but with growing emphasis placed on the
identification and development of a small elite group of
young athletes. Government emphasis on this super elite
level has been questioned by many PE teachers, who for
years have freely given of their time to develop any inter-
ested, as well as talented, youngster. There is now a strong
feeling at grass roots level that the G&T initiative in PE and
sport should have a broader focus with greater inclusion.
This conundrum between super elite and inclusion has, ac-
cording to Williams (2008), led PE teachers to want clearer
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guidance on who the G&T programme should be actu-
ally aimed at! This piece of research aimed to clarify
G&T provision in PE and sport at KEGS, as well as for-
malising existing good practice going on in the depart-
ment. In addition, the views of current students, were
considered through a questionnaire. The ultimate aim
was the development of future policy making and practi-
cal implementation.

Gifted and Talented in PE and Sport: the National
Position

With the onset of 2012, it has been argued that talent
development in Physical Education is there to produce
medals (Bailey, 2005). Government policy clearly links
this identification of talent with national success (DCMS,
2000) and that this has the ‘knock on’ benefit of an in-
creased national ‘feel good factor.” Bailey and Morley
(2006), Evans and Penny (2007) and Williams (2008)
argue that government intervention has led to the judge-
ment of excellence relying too much on actual current
sporting performance at the expense of real potential.
Thus many gifted and talented youngsters slip through
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the system if they are not formally involved in organised
sport from an early age. Therefore, those whose only par-
ticipation is based in actual physical education lessons may
currently be at a huge disadvantage with regard to identifi-
cation and provision at a higher or G&T level.

* Schools also often find it diffi-
cult to distinguish between
physical education and sport,
when considering their gifted
2 and talented programme. Ini-
tiatives such as ‘PE and
i Sports Strategy for Young
| People’ (PESSYP) organised
by the Youth Sport Trust
(2009) often try to accommo-
~ date both terms together.
Ofsted argue for physical edu-
' cation during the day and
. sport after school (2004). But
he lack of clarity has not
helped at the practical level
with regard to how G&T
youngsters are identified and
provided for. However, it
would seem logical that the
principles that underpin physical education lessons are
suited to pure talent identification. Then from this starting
point appropriate forms of provision should be made avail-
able to help motivate those students whose talent has been
marginalised from previous
programmes. Current thinking argues that from this talent
identification process, PE Departments should establish
their own G&T register which would help guide departmen-
tal thinking, not only within lessons but also at the extra-
curricular level.

Rugby at KEGS (Daily Mail
National Schools Cup)
Courtesy of Paul Starr

In 2005 the PESSCL initiative promoted the identification,
provision and support of young athletes as three key areas
of its ‘Gifted and Talented Strand’ (Teachernet, 2009). Out
of this has developed the Junior Athlete Education (JAE)
Framework. This programme has grown in national recogni-
tion and is designed to ‘...guide and help schools provide
comprehensive personal development support for young
talented performers within their school’ (Youth Sport Trust,
2009). The Framework is based on a four ‘pillar’ approach
of recognising, guiding, supporting and inspiring talent. The
JAE identification of 5 key abilities (physical, thinking, so-
cial, personal and creative) underpins many school frame-
works for talent recognition. The guidance and support
within the framework clearly recognises the need for sup-
port and guidance programmes to fit within the whole
school approach. This in turn should help to focus thinking
towards personalisation and the Every Child Matters
agenda. Finally, the recognition of the impact of sporting
role models within school and the wider community to in-
spire and motivate is key to the success of the initiative.

Integral to the framework is the Young Ambassador Pro-
gramme. Here older gifted and talented students involved in
the JAE Framework help mentor other young G&T students,
support JAE workshops and work within school partner-
ships as sporting ambassadors in primary schools and the
community.

So, it appears that the promotion of initiatives such as JAE
has given clearer guidance to physical education depart-
ments with regard to devising a practical framework for G&T
in their school. The key issue then becomes how depart-
ments take and shape national concepts to fit the one-off
original features of their school.

KEGS PE and Sport: Gifted and Talented Provision
KEGS has always had a strong tradition of promoting excel-
lence in sport and the PE department has guided potentially
talented sportsman in the traditional games areas through
the process of district, county, regional trials up to national
representation. This has been done alongside recognition of
other talent from sports such as yachting, skiing, cycling,
equestrian and canoeing. Extra-curricular sport is still seen
as the main area of G&T provision for talented sporting
youngsters within the school. In addition, KEGS has always
had the confidence to offer talented sporting students
coaching provision to a high level, especially in the tradi-
tional games-based sports. It also has a reputation for tap-
ping into other available coaching talent on the teaching
staff. In recent years this has involved high level coaching
from elite sporting individuals, but not actual PE Department
staff, in areas such as cycling, rowing, tennis and squash.

Where KEGS differs slightly from current thinking is that it
disagrees with the practicalities involved in the process of
actual ‘talent identification.’ It has always been possible to
spot potentially gifted youngsters in curriculum time. But
experience and reflection over time suggest it is not until
those students are placed alongside similarly skilled others
that real identification of possible high level talent is possi-
ble. This tends, nearly always, to be in the extra-curricular
setting. Also the nature of the old curriculum, with its dis-
creet and separate units, made it harder to identify the ge-
neric skills associated with talented performance. Whilst
staff have a clear picture of what high level sporting poten-
tial should look like, time pressure and a cluttered curricu-
lum reduced the priority of identification in actual curriculum
time. The more relaxed environment of extra curricular
clubs, where less differentiation is required due to general
higher level skills made identification and promotion to the
next level far easier.

This does however recognise that some talent may be
missed along the way if all potential does not involve itself
in the extra-curricular opportunities offered. It is expected
that the New PE Curriculum (QCA, 2008), with it's clearer
linking of the generic physical, cognitive and affective do-
mains across activities will aid the process of talent identifi-
cation. Whilst the department has fully embraced the am-



bassador programme, a possible concern is that ap-
proaches such as JAE could appear to be only concerned
with the super elite. With limited staffing and time available
the vast majority of talented sporting youngsters at that
slightly lower level may have their potential neglected. Yes,
KEGS is involved with the Young Ambassador Programme

Football at KEGS (MESSSA Cup Final)

and we do have a G&T list which is part of the Mid-Essex
Partnership. However, the KEGS PE Department still views
its main role as providing high level sporting opportunities
for as many of its students as possible.

With all members of the department having played sport to
a high level, there is a natural supportive and encouraging
environment and a confidence that the correct motivational
environment, advice and guidance will be given. We
strongly back our professional ability to identify talent and
place it on the correct path. In line with whole school think-
ing in G&T, the PE department share the view that KEGS
students ‘..have become used to a truly extraordinary and
innovative range of classroom-based and extra curricular
activities’ (KEGS G&T Policy, 2009). This has included
many opportunities for those talented sportsmen to show
their leadership qualities both within and outside curriculum
time in events such as the national schools indoor rowing
championships.

The House system remains a very important vehicle for
older students to act as role models and leaders across a
variety of activities. This is further reinforced by the Com-
munity Sports Leader (CSLA) Award at 6™ Form level and
the introduction of AS/A2 PE. Further support for the Young
Ambassador Programme has been in the role undertaken
by GCSE PE students and Year 8 students within the com-
munity cohesion strand of the KEGS Healthy Schools Pro-
gramme. Community support has seen KEGS students take
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part in and run various events including a ‘Special Olym-
pics,” primary cross-country and rugby tournaments etc.
CSLA students also go out into the community and provide
10 hours support coaching younger members of various
local clubs. This in turn has helped in the building of rela-
tionships with many clubs allowing students to further their
interest and skill development in an out of school environ-
ment. The knock on effect of this has been a significant
increase in the number of KEGS students involved in these
local clubs.

One way we have already started to develop the G&T po-
tential further is through targeted days specialising in par-
ticular sports; the aim being to link outside help to the vari-
ous specialisms within the department where required. For
instance our rugby day was run purely ‘in house’ with staff
from the PE Department, but there will be a need to draw
on outside resources to supplement department input for
similar days in other sports. These days have and will be
centred on students across year groups who have been
identified as having particular talent or potential to perform
at a high level in these sports. The students obviously ap-
pear to enjoy these sessions. However, to get a clearer pic-
ture, not only of their views, but also what they would like to
see and benefit them, the department carried out a survey
of the Year 11 GCSE PE students concerning G&T provi-
sion.

Questions on the survey (tick boxes provided for several ques-
tions):

1. Do you consider yourself to be “Gifted and Talented” in
sport ?

2. Which sports do you consider yourself to be “Gifted and
Talented” in ?

3. Which KEGS teams do you play for regularly ?

4. Where appropriate, please give a rating for the coaching
you receive at KEGS in these sports

5. In your opinion, what are the strengths of the extra-
curricular coaching at KEGS ?

6. Which areas do you think need to be improved ?

7. Would more specialist days with a mixture of KEGS staff
and outside providers leading sport specialist days interest
you ?

8. How could KEGS improve sport further for its “Gifted and
Talented” sportsmen ?

Year 11 GCSE PE Students Survey

This group of students were chosen as they make up a
large percentage of that year’s sporting G&T group and also
have 5 years experience of KEGS PE and sport. Thirty-
three students completed the questionnaire approximately 2
weeks after a rugby G&T day held on Westfield. The first
obvious finding from the survey was that there was a clear
understanding that a vast majority (75%) of these students
viewed themselves, and were viewed, as being gifted and
talented in sport. Further anecdotal conversations with stu-
dents confirmed the PE department’s view that minimum
consideration for G&T recognition should be at an above
average school team player. Items 2 and 3 highlighted the
strong link between individual perceived areas of G&T
strength and school team representation. The traditional
KEGS strengths of rugby, cricket and football produced 33
positive responses to the question of which sports are you
gifted and talented in. This matches up with 37 responses in
these sports to regular school representation.

The students’ view that coaching was either good or excel-
lent (86%) matches up with Williams (2008) view that PE



departments should not be afraid to maximise their own
skills. The fact that students mention ‘skilled coaches, dedi-
cation, man management and experience’ (question 5)
should encourage the department to take confidence in
their current commitment. It seems that the new move to
introduce specialist G&T days was a great success with the
students involved. Over 75% demonstrated their interest in
further development of these days. Another student gener-
ated idea was the possible introduction of a generically
based G&T club where areas such as training, nutrition,
skill enhancement and mental preparation could be dis-
cussed and developed at an individual level.

KEGS: The PE Department View

‘Sports Coach UK’ highlights that nationally we are 93,000
sports coaches light (Future Fitness, 2009) so there is a
need to plan carefully for the future as regards provision.
The department is confident in its expertise in the tradi-
tional areas of KEGS sporting strength. It is also aware of
problems it has offering as much support and guidance in
less popular activities. Whilst greater outside help may be
the way forward, experience has shown that this can often
create more problems than it solves. The department
tends to agree with the findings of the Sport Coach UK
study (2009) that quite often assistant or volunteer coaches
do not have the qualifications or knowledge at the ad-
vanced level of a sport. Quality coaching normally needs to
be paid for and there is obviously a limit on available ex-
penditure in this area.

The need to continue to develop the existing fixture list
must be acknowledged by the department as well as the
idea of more tours. However, this transition, along with sup-
port for less popular sports, such as the recently introduced
fencing and gymnastic clubs, must be viewed in context
with the natural ability of young sportsmen to absorb all that
is thrown at them and still be ready for more! Identification
of talent is good within the department and members have
a strong working knowledge of all students they teach. This
aids the practical support that can be offered to our G&T
students. Where we as a department could improve is in
the explicit listing and ranking of these students.

The department operates a three tier list with those partici-
pating at a national level or who are on the Ambassadors
Programme on the top level. Then we hold a list of all those
students playing at county or regional level. Finally we have
our school squads which make up the foundation tier of the
department G&T list. Now these lists need to be brought
together and better publicised to the students along with
potential benefits available to those on them.

Whilst, as mentioned earlier, the departments’ ability to
identify talent is good, what would actually help is if the de-
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partment had a clear and simple list of criteria to look for in
lessons from a G&T perspective. This would aid the identifi-
cation of the few students who may well be gifted but not
already involved in any specific sport to a high level. This
criteria list, if based around the new curriculum, would also
help in general planning and preparation of lessons in areas
such as differentiation and grouping etc. This in turn, will
obviously have a ‘knock-on’ effect of raising levels of learn-
ing further. However, it remains the view of the department
that extra-curricular time must be the place for the majority
of support for the gifted and talented!

Conclusions
The priority must now be the rewriting of G&T paperwork to
produce a simple clear policy that includes:

Criteria for talent identification in both curricular and extra-
curricular time, as well as out of school activities.

The production and publication of a KEGS three tier G&T
list along with promotion of benefits available.

Further development of new, and reinforcement of existing
links to quality outside clubs/governing bodies to provide
access and support for as many KEGS G&T sporting stu-
dents as possible.

However, the PE Department must not lose sight of the
overriding principle of providing high level sport for as many
students as possible whilst aiding and directing all students
to maximise their full potential at whatever level that may
be.
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